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Findings and Purposes of IDEA

20 U.S.C. § 1400

- FINDINGS « PURPOSES

- Disability is a natural part of - to ensure that all children
the human experience and in with disabilities have available
no yvaal diminishes the right of to them a free apProprlate
individuals to participate’in or public education that ,
contribute to society. emphasizes special education
Improving educational results and related services designed
for children with disabilities is to meet their unique needs
an essential element of our and prepare them for further
national policy of ensurin education, employment, and
equality of opportunity, full independent living;
articipation, independent :
iving, and economic self- - to ensure that the rights of
sufficiency for individuals with children with disabilities and

disabilities. parents of such children are
protected,;
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Special Education Defined

- 34 CFR § 300.39

- specially designed instruction, at no cost to the parents, to meet the
unique needs of a child with a disability, adapting, as appropriate...the
content, methodology, or delivery of instruction

- Instruction in the classroom, in the home, in hospitals and institutions,
and in other settings; and instruction in physical education.

- To address the unique needs of the child that result from the child's
disability;

- To ensure access of the child to the general curriculum, so that the child
can meet the educational standards within the jurisdiction of the public
agency that apply to all children.




» The parent has been fully informed of all information
relevant to the activity for which consent is sought in

his/her native language or through another mode of

lon

t
- The parent understands that the granting of consent is

communica

voluntary and that s/lhe may revoke it any time

34 CFR section 300(a) and (c)(2)



More on Consent

» The school may not use a parent’s refusal to consent to
one service or activity to deny the parent or child any
other service, benefit, or activity, as long as the refusal
does not result in a failure to provide a child with FAPE.

34 CFR 300(d)(3)
The school must obtain written consent from the parent
- the form for the initial evaluation
» The form consenting to the provision of special education services

» The form for re-evaluations (can occur as often as every year, or at least every
three years)
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aa

enter into a contract with any...private school, or public or

agreements with another such board or subject to the
consent of the parent or guardian of any child affected
thereby, make agreements, or on and after July 1, 2019,

regard to special education, CGS 10-76d(d) requires
local or regional board of education may make

In Connecticut

To meet its affirmative obligations under the law with

, including a group home to

jion
provide the necessary programs or services...”
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te agency or
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In Connecticut

Parents do not sign
consent for an IEP.

After your child’s PPT meeting when you receive the IEP, a
parent has only five (5) school days to disagree in writing

In order to stop an IEP from being implemented, the parent
must file due process. This invokes the “stay put” provision



Tips and Strategies—Get it/Put it in Writing

- Memorialize conversations and telephone calls with staff in writing;

- Request in writing to receive any documents in that may be relied upon
by the school team in advance of the IEP meeting, including the draft of
the IEP, if one has been written, any data, progress monitoring,
benchmark testing, work samples, reports from computer-based
learning systems (IXL, Read 180, System 44, Starfall, etc.);

- Respond in writing if you disagree with the IEP; be specific, concise,
respectful, but thorough;

» Ask for written information about any program offered, including ESY;

- If the school references a policy or practice—ask for it in writing, or ask
them to provide the legal basis for their assertion in writing.
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Tips and Strategies—Parental input on
the IEP

e You are given the opportunity to weigh in on Attention
your child’s [EP at each annual review Memory
meeting.

Listening
o Write up concerns you have in these areas: Sensory Processing

Diagnostic information

Reading

Writing

Math

Computer skills/Digital Literacy
Other Subject areas

Executive Functioning

Fine Motor

Gross Motor

Emotional/Psychological/Social well-being
Behavior

At risk for
bullying/exploitation/victimization

Transition—College/Career Readiness
Activities for Daily Living

_ _ Barriers—physical, attitudinal, social
Social Skills programmatic, curricular, teaching
Communication methods, policies, etc.




How do find current information on your
child?

o Latest Report card/progress report/work samples %
e Benchmark testing results %
e Latest evaluations %
e Common Core State Standards %
e CDC, ASHA website on developmental milestones %

e Other websites—use government websites —CT and federal %
government %

e Your observational and experiential knowledge of your child! %



What your parent concerns might look like

Executive Function issues—not college or career ready

« Time management--consistently underestimates the amount of time a task will take
Task analysis for complex tasks-breaking down into component parts—Ilarge jobs and lengthy writing
assignments—overwhelmed, does not know how to plan out the steps to complete the job
Organization of materials and spaces (more concrete) and organization of ideas (more abstract)
Behavioral regulation-maintaining emotional control—exhibits low tolerance for frustration
Study skills—needs strategies beyond reading his notes
Note-taking skills—his notes are not organized or complete
Determining salience/prioritizing importance
Shifting set—transitions—especially from preferred to non-preferred tasks
Task initiation and completion
Self-monitoring of a task to ensure fidelity to directions/process (does not realize he is not following
directions/process)
Creating a daily to-do list or longer-term schedule of prioritized tasks and appointments
Keeping track of tasks and materials-fails to bring appropriate materials to class, fails to hand-in HW

***My preference would be for IEP goals and objectives on the above rather than providing accommodations




Reading concerns—not college or career
ready, yet, he is entering 10" grade

Reading rate is below grade-level expectation
o Oral Reading—106 cwpm, but grade-level expectation is 146 cwpm

Reading accuracy is not at grade-level
Reading prosody--Reads without expression and Hesitates over many words

Reading Comprehension is impacted by his inability to decode Tier II and Tier III

vocabulary words
o QRI-6 uncovered many issues with decoding--this test most closely resembles the sort

of reading he does in school

o Error analysis of the decoding mistakes
17 errors reading Grade 5 text
11 errors reading Grade 6 text
13 errors reading Upper Middle School text
31 errors reading High School text

o Vocabulary on the W-] IV SS 88 at the 21st percentile
o Tier II vocabulary--more sophisticated words,
o Tier III vocabulary--content vocabulary, domain-specific vocabulary

***| would recommend IEP goals and objectives to address while simultaneously learning how to
use various assistive technology devices/apps to accommodate these challenges
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- Developing and supporting claims and counterclaims based on textual evidence
- Creating his own essay outline instead of relying on teacher-provided graphic
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- Sentence structure, especially writing more complex sentences
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- Writing a concluding paragraph
- Spelling errors throughout his writing samples
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- Grammar—noun-verb agreement, run on sentences, fragments, switching verb
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tenses, pronoun antecedent agreement, etc.
. . . T . . ey . e
- Analysis and understanding of guiding questions for expository essay writing
- He will have only one opportunity to write a research paper in high school! He needs
more exposure and practice
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OSEP Letter to Northrup, May 21, 2013

» Schools cannot require parents to identify their issues and concerns in advance of
the IEP meeting. Parents cannot be told that their concerns cannot be addressed
at the meeting because the school did not have these concerns in writing before
the IEP meeting

 “...the Analysis of Comments and Changes to the IDEA 2004 final regulations states that ‘parents have
the right to bring questions, concerns, and preliminary recommendations to the IEP Team meeting as

part of a full discussion of the child’s needs and the services to be provided to meet those needs.” (See
71 FR 46678, August 14, 2006.)”

- “...1t would be inconsistent with the intent and requirements of the IDEA for an LEA to adopt a
blanket policy requiring parents to provide a written copy of their concerns to the IEP Team three days
before an IEP meeting in order to have their concerns addressed at that meeting.”




By providing comprehensive parent concerns,
you are putting the school on notice

« Include in the list of concerns what you think your child requires as an intervention

- Goals and objectives are supposed to be developed based on the listed concerns
and needs. Parents are meant to be equal members of the IEP team. Therefore,
goals and objectives should reflect your concerns, too; especially when you use
objective evidence as the foundation of your concerns.

« Email your concerns to the case manager immediately after the meeting. By
putting your concerns in writing, there is a time stamped record. The school
cannot claim that they did not have the information to include in the IEP.

» This can be used in a Manifestation Determination meeting—so update this list
annually.




Strategies and Tips—FERPA records

The Family Education Rights and Privacy Act governs education records;
« An education record pertains to the child, and

« Is maintained by the district

You are entitled to one free copy of your child’s education records;

Make a FERPA request near the end of each school year to get samples of any work
before the teacher discards;

Ask for FERPA records to prepare for the Annual Review PPT meeting. The school
must provide these in advance of the meeting. Request them at least 15-20 school
days in advance of your child’s Annual Review. They must provide them within ten
school days according to the CGS. (Federal law is less favorable—no right to a copy
and 45 school days.)

- Use the recent records to inform the development of your parent concern




Strategies and Tips on E-mail

- Due to an unfortunate ruling by the CSDE (CT State Dep’t of Ed) emails are
no longer considered FERPA records.

- If you want copies of the emails you send to the district to be made part of
your child’s special education file, governed by FERPA, you will need to
write the following on each email:

Please print out a copy of this email and place it in my child’s special
education file. | make this request as an equal member of the Planning and
Placement Team for my child. | will consider the refusal to do so to be a
denial of my parental participation in the process. Please let me know if
you are unwilling to comply.




Tip—If you don’t know you don’t ask--Related
Services—lesser known

34 CFR § 300.38

» Parent counseling and training means assisting parents in
understanding the special needs of their child; Providing parents
with information about child development; and Helping parents to
acquire the necessary skills that will allow them to support the
implementation of their child’s IEP

» Recreation includes assessment of leisure function; therapeutic
recreation services; recreation programs in schools and
community agencies; and leisure education.

 Audiology includes provision of habilitative activities...such as
auditory training...




Questions???

Thank you for your time!




	Nuts and Bolts of the Special Education Process
	�Findings and Purposes of IDEA�20 U.S.C. § 1400
	Principles of IDEA
	The Process for obtaining special education services
	Special Education Defined
	Informed Consent/Consent means
	More on Consent
	In Connecticut
	In Connecticut
	Tips and Strategies—Get it/Put it in Writing
	More Tips and Strategies--Evaluations
	Tips and Strategies—Parental input on the IEP
	How do find current information on your child?
	What your parent concerns might look like
	Reading concerns—not college or career ready, yet, he is entering 10th grade 
	Writing Concerns—not ready for college
	OSEP Letter to Northrup, May 21, 2013
	By providing comprehensive parent concerns, you are putting the school on notice
	Strategies and Tips—FERPA records
	Strategies and Tips on E-mail
	Tip—If you don’t know you don’t ask--Related Services—lesser known�34 CFR § 300.38
	�Questions???��Thank you for your time!

